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Warren Wilson College is committed to attracting and maintaining a diversity of students, staff and faculty. The campus culture celebrates and cherishes diversity in terms of race, national origin, cultural background, geographic origin, social class, personal values, and interests. Openness and tolerance are encouraged and supported. 
-Warren Wilson Mission Statement, 2006-7
The United States' long-standing difficulty negotiating the tension between unity and diversity was present at the creation. 
-John Jay, the Federalist No.2
Introduction

Like many other colleges and universities in the United States, Warren Wilson College has recognized the diversity among the students as the bedrock of American Culture. In the U.S., it has become more difficult to avoid encountering people from different cultural backgrounds which represent different religion, languages, ethnicity, or race. WWC, as an institution of higher education, has recognized the fact. Our college has promoted its school admission and academic programs in the manner of enrolling students from overseas and changing the focus of academic curriculum. Many researchers have already suggested the way to build a multicultural campus. The head of WWC the admission office, Richard Blomgren notes in the WWC Admission Plan and Instruction Manual 06-07, saying that the mission is to increase the enrollments of students of color and international students (2006-7). Most people heard about my research topic also responded to me, “ WWC has no diversity.” or, “We need to recruit or attract to international students.” 

I cast a question,  “Precisely, what is the main purpose of building a diverse population on campus?”  It's not only WWC but also many other schools, who are trying educate students in something 'they need to know' about the world and people from another backgrounds.  However, students cannot understand another culture only by a diverse population. They need to interact with the local people, experience cultural conflicts, then they find what aspects are different from their own culture because the nature of culture exists beyond our expectations. John Jay's statement, “the tension between unity and diversity” probably implies the difficulty of forming unity within diversity. 

WWC students (both international students at WWC and study abroad students) gave me a lot of stories showing how they understood and adapted to another culture. They all have passed through some cultural conflicts until reaching the stage of understanding others. 

Study Methods

The study at our college archives demonstrated how WWC has promoted diverse programs and the transformation of international students' demography. The finding at the archives gave me an idea to have interview with an alumni in order to compare the campus of the 1970s which had the largest number of foreign students and the present. I made the table of the International Student List from the 1920s to the 1980s
, based on a huge number of scratch cards in a depository.  Each card has a full name of foreign student, where he/she was from and the year of graduation.  Also, some paper from the Presbyterian Church missionary had information about its financial support for international students.  I found a note written by an American student describing Cuban students on campus.  I read WWC college catalogs from issues of 1950 to 2006.  It helped me to see the transformation of academic programs and our school's efforts taking diverse curriculums into its education. 

I did formal interview with two alumnae, one faculty, one staff, four American students and as many international students as possible (because the number is very limited.)  I selected alumnae who graduated from WWC in the 1970s in the year WWC had the largest international student population.  I also selected American students: who have never been abroad, who have traveled abroad through the World Wide Program, and who have studied abroad over a semester. I tried to talk as many international students as possible. 

The informal interviews and participant observations were more successful. Most of my interviewees remember their stories and experiences without formal interview settings.  For example, one student, after the formal interview, talked about her culture shock at the dinner table. I said, “Why didn't tell me the story when I interviewed you?” She said, “I couldn't remember any story there, but I actually have some.”  I saw the interview setting made my interviewees nervous or try to help my research. The situation became an obstacle for them to remember their past stories. 

I believe the biggest advantage of this study is the access to resources.  It was easy for me to find interviewees and do observations.  Due to my status as a member of the WWC community, many people including students, staff and faculties helped and encouraged my study.  My research topic about our college campus made them be more interested in my project.  The disadvantages of this method were that I could, without meaning to, use offensive comments or statements that would categorize my informants.  I had to avoid the possible outcome because of the most resources of my research attend to WWC today.  Also, because of my subject matter, I don't want my study to be seem as “white-male bashing” or “ opposing a certain group of people.”  I tried not to use individual names, but it is hard to hide the individual names completely from the audiences and readers because of the small number of population on our campus. 

My literature resources are all about multiculturalism and diversity. Yet, I selected literature focusing on multiculturalism from different dimensions. Some have major focuses on a diverse curriculum, some on demographic diversity, some approach theories of diversity and unity and so on. 

Demographic Trends and Diverse Curriculum

Due to many responses from our community members, I'm going to start from WWC demographic trends. The major efforts of our college in terms of multiculturalism is to “value diversity.”  Since 1964, most American universities and colleges have recognized diversity at least theoretically, as a legitimate concern for higher education (Scanlon 1993:75.)  The data I found from the college archives describe the transition of numbers of international students on WWC campus, and changes of academic programs. As we enter the 1990s, with struggles over the legal and civil rights of minorities still not fully resolved, the focus has moved to the nation's educational systems. 
WWC also has implemented diversity programs into its academic courses.  At around the 1960s, WWC academic programs have taken more “ non-western studies” into its curriculum.  Our college curriculum from the 1950s through today has changed from Bible studies or European concentrated studies to more non-European studies.  The curriculum development has been increasingly oriented towards interdisciplinary courses.  For example, in the early 1950s, WWC trained students typing, farming and engineering. In the 1960s, the liberal arts major and more cultural studies appeared on our college curriculum.  Diverse programs have expanded to most academic fields by involving African literature in English/ Literature courses, diversity programs in outdoor leadership, Asian painting in art courses and so forth.  The World Wide Course was established in the late 1980s and became the major educational institution by the late 1990s.  I looked at the demographic trends from the 1920s to the present. 

Since WWC welcomed Cuban students through the Presbyterian church missionary in the 1920s, more students came to study at WWC from many different countries such as Vietnam, Thailand, Nigeria, Lebanon, Korea, Kenya, Iran, India and so on. WWC welcomed 983 students from 86 different countries between the 1920s to the 1980s.  At one point in the early 1970s, 37% out of whole population was dominated by foreign students.
  The second president of WWC, Dr. Ben Holden stated, “ Nearly one-fifth of our student enrollment is from countries overseas.” ( Holden 1975)  The specific demographic trend is based on American social, economic and political situations and policies regarding foreign countries. 

The number of international student has decreased since the late 1970s.  One of the reasons to describing the difficulty of enrolling foreign students is that WWC used to provide all international students full tuition and free room and board by 1964 when it was a Church missionary school.  After the school's financial independence from the Presbyterian Church missionary of the early 1970s, WWC began to depend on students' tuition.  Today ( the semester of 2007 spring), there are 25 students from 11 different countries.  I wondered how our campus is different depending on the number of international students.  I interviewed with alumnae who graduated in the early 1970s, the decade which had the highest international student population in the past.  Kajiwara studied English and Literature in 1974 at WWC.  She described a larger population of foreign students on our campus in the 1970s.  She remembers many students especially from the Middle East regions.  She mentioned, “ I saw many international students from different countries and they had their own circle at the tables of the Gladfelter. In my case, I stayed with a group with my roommate most of time which was mostly Indian or Bengali. I had a difficult time to fit in most of American students....Most of time, I stayed within the circle of foreign students.”(2006/11/07)  This situation could very possibly happen .  As we see in the table of international student list, there were 12 students from Thailand, 10 from Vietnam, 18 from Hong Kong between 1960 to 1965.  When looking at the table I made, it is easy to imagine those circles and groupings made of each nationality and ethnicity.  In the circles, students tend to speak their own language.  Also, an American student left a note in the archives mentioning that the first floor of Sunderland was full of Cuban students and American student didn't feel like entering there.  They called the floor “Cuban Ghetto.”  In inverse proportion to the school's efforts, this seems to me the existing separations in a community. 

Again, the purpose of building diversity in our community should be an establishment of campus with students understanding one another.  WWC mission statement says that openness and tolerance are encouraged and supported.  Is the larger number of foreign students really important to create a multicultural community?  What are we missing here?  What I found in this study is that intercultural encounters are more effective than enrolling more international students.  I'm going to explain the reason by explaining the process of cultural adaptation and what a culture really is, and introducing students' cultural encounters. 

The Process of Cultural Adaptation

Until reaching the stage of understanding another culture, most people go through several stages.  They are exposed to another culture, learn the host culture through the first hand experiences, which are usually negative experiences, with a feeling of confusion or anxiety.  The local people ( in the host country) expect expats to believe or behave as they do.  Many different kinds of cultural incidents could happen because expats behave as usual without any knowledge of cultural norms in host countries.  At the same time, expats would expect the local people to behave and believe as they do (Storti 1989, 2001: 72-73).  After experiencing some cultural incidents, they learn cultural differences and behave like the local people do.
  These are the steps to reach the cultural adaptation.  

Individuals enter an unfamiliar culture with the cultural communication competence that they have internalized in their home country. The internalized cultural imprinting that governs individuals' identity and behaviors remains largely unrecognized, unrecognized, unquestioned, and unchallenged until they encounter people with different cultural attributes (Kim 1988:52).  In order to see why and how people have unexpected cultural incidents, it is necessary to look at what a culture really is. 

The Nature of Culture

It is easy to see another culture in its different dress, food, language, art, music and so on. We can see or hear the differences at this level.  Therefore, those elements of culture are frequently stressed.  The frequent questions about a culture such as “ what kind of food do people in your country eat?” or “What is music in your country like?” Those conversations occur around our campus.  At this level of cultural differences, the individual conflicts or tensions rarely happen.  Cultural incidents and cultural shocks more frequently happen at a deeper level of culture.  Culture shock is thought to be a form of anxiety that results from the loss of commonly perceived and understood signs and symbols of social intercourse (Adler 1987:25).  A social intercourse and norm are shaped by all elements of nature.  Imaging an iceberg would help to picture the nature of culture
 ( University of Minnesota 2005, University of Kentucky 2005).  The popular iceberg metaphor illustrates hidden culture. 
In the deeper level of culture, there is a different notions of modesty, conception of beauty, nature of friendship, idea of leisure, events and parties, how to encourage others, concepts of time and many many more invisible differences.  Because of the invisibility, people can see them first time when they interact with the local people. I collected a lot of stories from both international students and American students about their cultural incidents and culture shocks at the deeper level of culture. 

Cultural Encounters/ Students' Experiences of Another Culture
Some stories are from my formal interviews, but many of them are from daily and informal conversations.  A faculty member found an article about a train accident in a foreign country.  The accident occurred because the conductor was late breaking late by one minute.  The professor showed the article to both American students and a foreign students from where the train accident happened, asking, “ What do you think about this one minute?”  The foreign student responded, “One f-ing minute!? That's so late, I can imagine how bad the accident was.”   On the other hand, American students reacted,  “Only one minute?”  One minute has universally the same lengths of time, but people take it differently depending on their cultural background. The concept of time can affect the way people view the definition of certain time durations, such as whether two months is seen as a short term or long term (Fried and Matsumoto 1997:59).  The cultural difference of time concept also can affect in the workplace: appointment time, discussion time, acquaintance time, visiting time, and time schedules. 

A Nepali student told me about her cultural incident in her friendship in her first year of America.  She said, “ I came to America for the first time when I was in high school.  Once I commented to my American friend about her body shape.  I didn't know commenting about body shapes or weight is taboo here.  In my country, it is always joking especially among good friends.”  Since she had the conflict between her friend and her, she has avoided using those offensive comments such as “You are fat” or “You need to lose weight.”  The way of friendships and joking are different depending on cultures but the differences often cause the serious crisis because people cannot expect the invisible part of cultural differences.  Smiles and laughter transcend all cultures, but what we find laughable is influenced by the individual's values, beliefs, and world view, as defined by his or her culture or society.  Wooten mentions that humor can be a risky business.  Cultural awareness helps you avoid inadvertently offending individuals from another culture and can build rapport and trust (2002).  Now she became able to avoid her jokes which are offensive comments after her cultural incident at WWC. 

Translation into another language is sometimes culturally incompetent.  People have different ideas on the same term and word.  A student from Africa told me about his culture shock when he attended a party on our campus for his first time. “ Here, a party is different.  We call it a party, but it is different.  At a party on campus, people always drink and talk.  They don't really dance.  I believe the main purpose of holding a party is for dancing.  In my country, everyone dances.  The main part of party is dancing.” He described people at WWC don't really dance at their party.  While, a student from Asia commented on our party in a different way.  She was surprised at people dancing at a party. “ In my country, people don't dance.  People have seats.  There are always food and drinks on the tables.  The main part of a party is talking to someone sitting near them.” 

Even though we use the same term, the implications behind words are not always identical.  Two students told me their experiences when they found the different way of refusing in another culture.  A student from Africa was once asked from an American student to go out.  He was thinking and tried to give her his final decision.  He said No to her.  He was shocked because she didn't ask him again. “ In my country, even if you say 'no', they expect some implications behind 'no'. 'Ask me later' or 'it's just an immediate response'.  Here, 'No' is always 'No' and 'Yes' is nothing but 'Yes'.  People don't try to read anything behind these words.” 

Another student learned a different way of refusing in another country.  He studied in Japan over a semester.  He asked a Japanese girl to go out. “ I waited for her response over a week, but she didn't give me any response.  I knew that Japanese always avoid a direct refusal.  People in Japan automatically expect 'No' from silence or some kinds of attitude even they don't use the term, 'No'”  Then, he said to me, “Telling yes and no would be better.  I think it was a waste of time.”  If he were to know the way of Japanese refusal, he wouldn’t have to wait for a week.  Many global business web sites introduce how to communicate with Japanese. Mc Govern suggests,  “Good communication American style is to say what you mean precisely, in as straightforward a manner as possible.  For other cultures, this styles could be rude, abrasive and self-centered”

Another Nepali student experienced a tension with his crew supervisor.  His crew gets packages in every single day.  He always asked his crew supervisor if he might sign them whenever he receives packages. “ I saw my supervisor started being irritated at me. But, in my country, I always had to make sure boss's agreement.  What I thought correct was not what my boss expected me to do.”  This story explained well the process of cultural adaptation.  Both of them ( the expats and the local people) expected each others to behave in their own cultural beliefs. 

An international student had a dinner with an American student at a restaurant Thai basil in downtown Asheville. The dishes were so late.  The American student complained at a waitress who is not from America ( probably from Thailand).  She apologized them with her smiling face.  The American student got more angry because of her smiling.  The international student described the situation, “ I think the waitress smiled at us because she tried to make our feeling smooth.  I felt sympathy, because I saw a cultural conflict was happening there.  She just tried to apologize to us in her cultural manner, but it made my friend more mad.”  She explained how to apologize in her culture.  In her culture, people usually make a smile and try to make a bad situation go smooth.  In America, people keep a serious face when they apologize.  If the waitress knew how to apologize in American style, the conflict wouldn’t have happened.   For both sides, the cross-cultural encountering could be the first step to understand one another and the tool to cultivate a skill of tolerances. 

There are more cultural incident stories by WWC students.  Besides my interviews and participant observations, the international student advisor (2001~) has a collection of “international student journals” about their culture shocks and cross-cultural experiences at WWC.  She collected those journals only for five weeks, the pile is thick. International experiences contributes to the perceptual dimension of a global perspective includes open-mindedness, anticipation of complexity, resistance to stereotyping, inclination to empathize, and non-chauvinism (Wilson 1993:22).  Ricky who grew up in a rural tribe of Kenya responded to my asking what he thinks about diversity on WWC campus, mentioning, “ Our school population should be more diversified, but also students need to recognize that everyone has different perspectives and understandings by cultural backgrounds.”(February 2007)  He emphasized the importance of cultivating a sense of diversity.  He said, “ If they (WWC students) had the sense, they could avoid cultural unnecessary conflict and crash.”  His first cross-cultural experience was a visual stage.  He saw western tourist visiting his tribes and found differences by seeing their dress, looks, actions, speaking languages.  His cross-cultural experiences of interaction with people from different backgrounds contributed to him understanding cultural differences. 

On our campus, or even abroad, students encounter the different cultures in daily conversation, life styles and by participating a certain social practices with the local people.  They adapt and understand the cultural differences through the culture shock stage.  With the knowledge they gain from the cultural incidents, students reenter the host culture without repeating the same cultural incident.  So far, intercultural encounters are necessary to understand people and their different perspectives.  There are two main obstacles to cross-cultural interactions: collectivism and stereotyping. 

As we saw during the higher number of groupings in the 1970s, human being tend to gather based on their cultural backgrounds.  Collective Identities describes this tendency.  Also, stereotyping builds a wall between a group and another.  

Collective Identities
Collective identity is a sense of belonging to a group. We can see it in dining table at the Gladfelter or dorm residences on campus. The terms such as Cuban Ghetto, the international students table, staff's or faculty's in the Gladfelter all imply the collective identities. 

Nathan went back college after experienced her teaching job.  She wrote about her college life of many interactions with international students in My Freshman Year.  She had an identity as an outsider because of her age and former experiences. “As a partial outsider in college owing to my age, I found my self drawn to other partial outsiders, and vice viersa” (2005).  Majority of students come to college after graduating from high schools.  Age or experiences before entering colleges might be another factor to shape identities differently from the majority.  

The housing office always puts students of the same country in the same room or gathers them in the same floor of Dorland during the summer break.  Two years ago, I had a chance to talk about this situation at the multicultural student meeting.  I complained about the housing situation during summer saying, “ It's not always students from same country get along, it is more individual relationships.  Many students have close friends regardless of cultural background.”  Some agreed with my opinion, but one male student from Ethiopia disagreed with my opinion saying, “ I think it's good idea that international students become roommates with each other because they can share their cultural values.”  Sharing and gathering with people of the same cultural backgrounds is easy task; it even happen automatically.  But only being here is just contributing the number of international students on our campus.  

The continuous of grouping situation and its attendant no-intercultural communication could lead to separations and misunderstandings in our community. There is no reasonable reason for the student to refuse to share his values with American students.  Albert and Carol explains that minority students may use such a collective identity to resist the dominant society....Still, collective ethnic identities need not imply resistance that fosters academic achievement and minimizes ethnic tension (2002).  An ethnic circle (gathering with same ethnic members and speaking in their language) may create a situation which may prevent other students from interacting with them. 

In the grouping situation,  intracultural communication is always going on, but it is hard to have an intercultural communication.  Whereas intercultural communication takes place between members of different cultures, intracultural communication refers to communication between members of the same culture (Klopf 1991:43).  Because of the deeper part of culture, encountering another culture is important to understand others. Intercultural communication could be the basic step towards cross-cultural understandings. 

WWC community members have recognized that the international students are always making their own circle. Some internaitonal students unconsciously gather in the group. When I told this fact to a student from Ghana at the international student table, she mentioned, “ No, we don't always sit together.” She seems, unconsciously, to put herself into the circle. Since I got to WWC, I recognized that most international students have shown their friendships to other internationals even before sharing their stories. This is interesting because many cultures from the international circle shape their identities from a majority group to a minority group. What they share in the circle is their identity as foreigners. The risk of gathering in this way that it stimulates separations and stereotypes. 

Stereotypes
Stereotyping is another prevention against intercultural communication and encounter. If we think of a stranger in a stereotypical fashion, we can create a barrier in our communication (Klopf 1991:236).  But, the formation of stereotypes is inevitable.  It is naturally formed with no individual access to the people.  There are two different kinds of stereotypes: Non-normative stereotypes and Normative stereotypes. Non-normative stereotypes are images about people without any facts or resources coming from outside ( Klopf :101)  Due to human nature, when people are physically exposed to an unfamiliar environment or receive new information, they try to defend themselves by building a barrier between themselves and others.  This is an example of non-normative stereotypes.  When my sister was only four years old, she saw a western person for the first time in her life at an English school classroom.  She said to her mother, “I don't want to go there anymore because blue eyes scare me.” She felt a certain sense of anxiety for something unusual and new.  This kind of stereotype is naturally formed, and could be an infantile attitude. 

The formation of normative stereotypes is also inevitable. They are based on information gained from educational resources, mass media, or historical events.  This kind of stereotypes is common even among college students.  Because of the promoted diverse program such as global studies or the World Wide program, college students look at images or gain information about other regions of the world from text books or classroom discussion.  We study issues of poverty in Africa, religions in other country, gender and so on.  The information from TV and educational resources is not everything about people in other countries, but people generalize about other people by those resources without direct access to them.  Many international students recognize how they are categorized.  

I interviewed with many international students asking, “ What is the most frequent or unreasonable question about your country and culture that you have been asked by American student at WWC?”  The questions demonstrate what kind of images American students have of students from abroad. 

The Chinese student is frequently asked “Do you eat cats?”  I continued to ask if there was anything else, but he said that the question is the most unreasonable and frequent and he can’t remember anything else.  He had no idea why people often ask this question.  Whenever this question comes up, he always answers “No, we don’t.”  The Nepali students noticed that American students know that there are mountains in Nepal.  “Do you live near the Mt. Everest?” is the most frequent question to Nepali students.  They thought American people probably saw images of mountains in Nepal.  They were also surprised at the questions such as “ Is Nepal in India?” and “ Is Nepal in Tibet?”  It was not only they but also some American students I interviewed with who responded to me about their opinion about American education. 

The Azerbaijani student told me that American students often ask him “Do you pray?” when he tell them he is Muslim, but don’t ask anything else.  He commented two things: “Everyone believes all Muslim pray, it’s not true.” “ American students have no idea about my country, so they cannot ask anything.  They don’t even know where it is located.”  Many students, especially American students, said that American education need to include more resources of geography or global studies.  According to the National Geographic Society survey with American students between 18 to 24 year-old, only 37% could find Iraq on a map (Hough 2007).  Even though many American students against the current war and U.S. sending troops to the country, less than half of them don’t know where Iraq is located.  Some students at WWC commented that many young American students don’t have enough geography education.  It is not only outside of the U.S., but also many young students are not good at U.S. geography as well.  The survey also shows that half of young Americans cannot find New York on a map.  

Not only educational resources or information from media, but also segments of other cultures exist everywhere we live.  Japanese students are frequently asked “ Do you eat Sushi everyday?” or “ Can you make Sushi for me sometimes?”  The students always explain that Japanese rarely eat Sushi and people don’t cook them but only specialists.  The questions such as “Do you see Samurai?” or “ Have you seen a geisha?”  are also frequent.  Those kinds of question possibly came from Japanese restaurants and images from movies and fictions containing of poverty issues.  Students from Botswana and Kenya are generalized by images of “African poverty.”  Some American students asked them, “ Do you wear clothes?” and “ Do you wear clothes?”  One students told me she was shocked at this stereotyping.  Another student said, “ I was not mad at them, but I was just surprised at those questions.  They didn’t know how my life style back home is westernized.”  The students from Ghana and Kenya were also asked, “ Do you live in trees?”   I found that people have images of nature, animal and poverty about Africa, but students from Africa explained that those images don't describe everything about Africa. The urban areas look like other cities in America. 

The International Student Advisor, Lorrie Jayne suggests that students could ask those questions in different ways.  Asking “What do houses look like?” would be better than asking “Do you live in trees?”  Also, students could have more conversation starting with “how”, not from questions leading to “yes” or 'no.” International students could also ask them back saying, “ Where did you get information from?” or “ Why do you think so?” etc.  Many students have asked me if Japan has snow.  I asked back to a student who didn't expect snow in Japan saying, “ Why do you think Japan doesn't have snow?”  He said that he just connected the term “island” and “tropical.”  Words and terms sometime shape our images on something.  Probably, the images of nature in Africa led the student to ask “Do you live  trees?” 

Students from Ghana, Kenya, Ethiopia, and Botswana, had a cultural conversation table in April of 2007.  The title was “Africa is NOT a country.”  This conversation table was a part of series launched in this year.  International students present their culture and issues of their country at the first Friday of each month.  At the conversation table by African students, they emphasized that there are many different ethnicity, languages, cultures and countries in African continent.  Africa is not one country.  This series is one of institutional influence to destroy stereotypes.  Not only the institutional space, but also out of classroom intercultural communication may destroy stereotypes.  Again, meeting individuals can be a tool to avoid the formation, and knowing another culture might cease ethnocentric expressions.  

Graduating from WWC
The numbers of foreign students alone cannot create multiculturalism.  It may be an attraction to people from outside of our college, but it leaves us nothing after graduation. During the interviews with American students, I asked them, “ Did you have international students in your high school? Can you tell me about them?”  Most students answered, “maybe there were” or “I don't really remember.”  Some remembered where the international students came from, but they didn't tell about their individual story.  It was only one to four years ago. But they don't have any memory about a foreign students. Two interviewees who graduated from WWC in the 1970s, have a memory about foreign students population, but they didn't give me any story about individuals among international students. If WWC tries to promote multiculturalism and diversity on campus, it should go back to the root of the mission statement again. Many students go through this institution every year, but they don't gain sense of diversity only by the larger population of foreign students. 

Institutional Efforts
As we see curriculum change since the 1960s, our school has promoted academic programs in order to provide students a place to meet at another culture and gain a global knowledge.  In classrooms, it is hard to meet a deeper level of culture.  In any kind of social science, knowing culture even in deeper level would help to understand and analyze issues.  We tend to criticize a certain issues of foreign countries by using own cultural lenses. This tendency appears in every field of study. For example, students tend to address unveiling women in the Middle East without knowing how gender structure is like in the culture. We understand something as an issue if it doesn't fit in western cultural values. 

The number of international students has decreased since the late 1970s.  The reasons could be the increasing tuition and the cease of financial support from the Presbyterian Church.  However, the WWC’s unique aspects of the Work program and the Service Learning could be another obstacle to attract foreign students.  This is my assumption, but many international students were worried about their academic success before arriving here because most of them study in English as a second language.  Being failed means losing their student visa, which automatically sends them back home.  I believe that the Work program and the Service Learning program are both important educational institutions, yet those programs tend to be a part of fears among many students who are looking for a colleges in America.  The image of farm school might be obstacle as well.  The institution of international education, Open Doors, shows a statistics of international students’ fields of study from 1993 to 2005.  It describes that the most unpopular academic field has been the agricultural studies among international students.  The ratio of international student in the field has been 1-2% throughout the U.S.  WWC has a large land of farm which we can see when we drive through our campus.  Instead of the larger population of international students, what kind of multicultural education has WWC taken into its educational program?  Diana who works on our college archive office commented that WWC started sending American students abroad instead of enrolling larger number of international students in order to keep its multicultural diverse education. 

The World Wide program is relatively a new institutional program.  According to the WWC Fact Book, 432 students traveled abroad and 52 students studied abroad between 1998 to 2003.  WWC has sent student over 23 different countries.  More than a hundred students go abroad each year. This program has become one of the main attractions of WWC.  We frequently see prospective students and their parents looking at the world wide course board in front of the book store. The World Wide program mission statement says, 

The Warren Wilson College World Wide Program offers every qualified Warren Wilson student the educational opportunity to travel and to study off-campus on one subsidized cross-cultural academic program that complements the college's mission of academics, work, and service. 
-”The Mission” International Center News by World Wide Team of 2007
This program is called formal influence, which is defined as organization-sponsored intervention intended to affect a target's attitudes, behaviors, and/or emotions towards multicultural diversity (Nemetz and Christensen 1996: 444)  

To what degree is this program successful? Students who studied abroad over a semester and who traveled abroad for several weeks have different reflections. In informal interviews, students who traveled abroad told me about their trip describing how the areas and people looked like and their successful group dynamics. Without an interview setting, they talked more about drinking stories or their transgressive behaviors. They described the host countries using their visual sense such as traffic, dress, landscapes, etc. 

In the formal interviews, students talked about their self-awareness. They tend to show their positive responses. Nemetz and Christensen say, “ In the case of diversity training, target individuals who agree in principle with the views and ideals of the formal diversity program would likely have a positive response to it (1996: 450). On the other hand, students who studied abroad over a semester told me what was different from their cultural values and those of the host culture through their first-hand experiences. In both formal and informal interview setting, they described their life with the local people such as stories of hanging out with local friends or homestaying. 

Dr. Feinberg also addresses what exactly students feel that they learn from studying abroad. He brings the case of a student studying and working in South Africa for ten weeks. The students' response was about himself. He talked about group dynamics and students' transgressive behavior such as drinking too much etc. “ In that model of globalization, where the outside world is no more than a fantasy playground whose only real inhabitants are obsessed with our commodities, it is no surprise that students like Peter ignore the presence of real foreigners and fill their travel stories with imagines of personal growth or bad behavior” (Feinberg 2003). 

Due to my travel in China with a group of 18 students in 2006 summer, my participant observation also describes the same situation that Dr. Feinberg writes about. Students from the China trip spent most of time within their group. What they talked about on their trip on campus are frequently about landscapes, group dynamics and drinking stories. During interviews, they talked about self-awareness. Mary recognized the local people's view on American people saying, “Everyone in China believes all American are rich.” A student who traveled toGuatemala said, “ sometimes really being conscious of, you know, physically, of my skin color and my privilege, and being in a larger group, like, you know, really attracting attention.” Another said, “ I was dealing with a lot of guilt from being a rich white person who was just kind of placed suddenly in this situation....”( In Our View 2004)  Both of them talked about self-awareness and comments from what they saw visually in the host country. On the other hand, study-abroad students talked about their culture shock and about the local people more. 

Study-abroad students spent more time with local people and learned the language as well.  In the stories by students back from Japan, they encountered cultural differences in their life abroad and learned how it is different from their own culture.  As he saw another way of refusing, people have different way of sending a message in a communication.  That is to say, there are various ways; how to refuse, apologize, encourage others, joke depending on cultures.  The biggest differences between a study-abroad program and a world-wide trip is the length of time and the numbers of peer group.  The fewer numbers in a group, the more time spending with the local people. The cultural encounters could happen more frequently. Another study-abroad student told me that he spent most of his time hanging out with his friends (the local people).  He used the term “my friend”, which never appeared in the story by students from World Wide courses. 

If the World Wide program mission was to provide students opportunities to understand another culture, some changes or a new idea might be required in its programs. The obstacle of interactions with the local people would be grouping and the language barrier.  Even with those obstacles, the program could give students more time to know about people.  The program already set up a activities of cultural learning in each trip, which is mostly focusing on the tip of iceberg such as attending art class, cooking class, taking students to the local restaurants etc.  But, from this kind of activities, without cultural encountering, it is difficult for students to see the larger part of culture. In the process of cultural adaptation (participant stage, shock stage, adapting stage and reentry), institutional efforts can reach only the participant stage.  This type of institution probably should make an effort to provide students a participant stage setting which will lead them to the shock stage, that would be a better way of formal influence.  As I already addressed that multicultural community cannot be accomplished only by enrolling foreign student as long as people don't interact each other. Thus, the world wide trip, in order to understand another culture, cannot accomplish the goal without interactions between students and the local people.  As long as institutional setting cannot reach the cultural incident stage, the individuals encountering another culture could be the essential influence.  Students’ behaviors and identities remain unrecognized until they encounter the local people and experience cultural incidents. 

Myth of Assimilation
Culturally adapted students don't necessary mean the assimilation. Global Village in 1982 and The Melting Pot in 1995 are both WWC newsletters published on campus by the international student office, presenting another culture and students' cross-cultural experiences. The term of melting pot refers to assimilation. Walter notes that assimilation is the tool built into the common sense of public life, however this term lacks of individuals' cultural values. The idea that America is a “melting pot” has long since been shown for what it is; those of us who are different are supposed to “melt” into what is normal. Assimilation, acculturation and other code words really imply that those who “have culture” need to lose it.  For example, gay people should be straight. People of color should adapt “white” definitions of family and community. Women should assume masculine identities and so on (Gay 2000: 127)  

The naming of those publications doesn’t properly refer to its main point. Cultural democracy or multicultural community could be better terms to describe the goal of the publications. They involve the enactment of dialogue and action that are based on a framework of trying to understand and to honor cultural difference rather than that of subjugating such difference to mere attributes of an individual's identity. Diverse community doesn't necessary mean an assimilated community because each student has its own culture. Adapting the host culture doesn't mean assimilation because even though they adapted another culture, they still have their own culture. Multiculturalism may explain both diversity and unity when people gain cultural understanding. 

Conclusion
WWC has made efforts to enroll students from abroad and send students abroad in order to create multicultural diversity on our campus, but in both efforts, multiculturalism cannot be accomplished as long as people don't encounter another culture by intercultural communication. Intercultural communications provide students an avenue of cultural understanding. It also prevents a circulating separation and stereotypes.  Due to the nature of culture, the cultural incident is inevitable.  International students and study-abroad students demonstrated the nature of culture and their process of cultural understanding.  Entering culture by intercultural communication is the way we can live together justly, in ways that are mutually satisfying, and which leave our differences, both individual and group, interact and our multiple identities recognized. 

Bibliography
Gay, Geneva

2000  Culturally Responsive Teaching: Theory, Research, and Practice, New York Teachers College Press. 

Kim, Young. Yun

1988 Communication and Cross-cultural Adaptation: An Integrative Theory, Cleavedon (England): Philadelphia Multilingual Matters. 

Klopf W. Donald

1991 Intercultural Encounters: The Fundamentals of Intercultural Communication, second edition, West Virginia University Press.

Nathan Rebekah

2005 My Freshman Year: What a Professor Learned by Becoming a Student,  pp 67-89. London: Cornell University Press.

Scanlon, J. James

1993 Extending the Democratic Tradition in American Higher Education: Infusing Race, Ethnicity, and Gender Across the Curriculum : Opening the American Mind, pp 71-84. Newark: University of Delaware Press. 

Storti Craig


2001  The Art of Crossing Cultures, second edition, the United States, pp 65-73

Wilson, H. Angene

1993 Conversation Partners: Helping Students Gain a Global Perspective through Cross- Cultural Experiences: Theory into Practice, pp 21-26. Lawrence Erlbaum Associates,Inc. 

Articles, Website and Magazines
Feinberg Ben


2002 “ What Students Don’t Learn Abroad?” 


2004 “ In Our Views” 

McGovern, Linda

When”Yes” means “No” or “Maybe”, Avoiding Cross-Cultural Misunderstandings in Global Business: www.frugalmarketing.com

Wooten, Patty

2002 Different Jokes for Different Folks: Therapeutic Humor Across Cultures, Magazine articles October 21 2002.

National Geographic Final Report 2006,  

http://www.nationalgeographic.com/roper2006/pdf/FINALReport2006GeogLitsurvey.pdf
College Archives and College Relations: pictures, historical data and statistics

Warren Wilson College 


2004 A Decade of Growth: Fact Book 2004

Blomgren, Richard


2006 August  Warren Wilson College Admission Plan and Instruction Manual 2006-2007 


“Open Doors” 

Baird, Jennifer. “ Warren Wilson College: History of Foreign Student Program,” May 4, 


1970. 

“ College Catalogues, 1950-2006” 

Holden, A. Reuben 

1975 Warren Wilson College Self-Study

“ The Melted Pot,” newsletters in 1995. 

Appendix III

[image: image2.emf]Behave as usual

The Process of Cultural Adaptation

Click to add text

The Local people ( in the host country)

expect expats to 

believe/behave like they do

Expats expect the local people 

to behave and believe like they do

Cultural Incident/culture shocks

Learn

Behave like 

the local people do

Fewer Cultural Incident


     Appendix IV

[image: image3.emf]The Nature of Culture     Art, Music, Food, Cooking,

                                                             Dress, literature, Language, etc... 

                                                      

                                                                                                           

                                                                                

             Notions of Modesty/ Conception of Beauty/ Cosmology/ 

World-View/Relationship to Animals/Nature/Definitions of Sin,

Tempo of Work, Ideas of Cleanses/ Attitudes towards dependent,

Conceptions of Past, Present, Future/ Nature of Friendship/Ordering of Time/

Dating/ Body Language/ Arrangement of Physical Space/ 

Conceptions towards the Departments and Theories/  Subordinate Relationships

I deas of Leisure, Events and Party/ Roles in Relation to Status by Virtue of 

Age, Sex, Occupation, Class, Kinship etc/ Conceptions of 'Self'/ Social 

Interaction Rate/ Patterns of Handling Emotion/ Ideas about Truth/ and 

        MUCH MUCH MORE.....

-University of Minnesota (2005)


� Appendix I


� Appendix II


� Appendix III


� Appendix IV





PAGE  
32

